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Table 2.3. Connecting Library Action Steps to School Learning Goals
(LMS = Library Media Specialist)

School Goal LMS 1 Action Step LMS 2 Action Step  Your Action Step

1. Teachers at all LMS works alone to LMS works with dif-
grade levels de- develop a scope and ferent grade levels to
velop curriculum sequence chart of in- incorporate informa-
maps that reflect formation literacy tion literacy skills into
horizontal and ver-  skills. curriculum maps.
tical alignments.

2. Teachers design LMS collects data on LMS reinforces the
classroom assess- the number of books targeted reading skills
ment tools to meas- borrowed and the and uses the assess-
ure student number of book talks ment tools being used
achievement in provided. in the classroom.
reading skills.

3. Teachers build LMS focuses on teach- LMS focuses on teach-
greater rigor into ing the use of the ing evaluative skills
learning tasks by online catalog and the  in using both print
incorporating physical location of and online resources.
assignments that resources in the
require a higher library.
order thinking.

4. Teachers focus on LMS creates science LMS teaches students
the scientific in- bibliographies from how to use a digital
quiry process to the library collection. collection of commu-
prepare students nity and global resour-
for high-stakes ces related to
testing in science. scientific inquiry.

5. The school mounts a LMS teaches students  LMS works with a
comprehensive plan  how to access the technology coordinator
to incorporate more  library’s online to train teachers and
technology into all catalog. students in using a
curriculum areas. range of tech tools.
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Pursuing Personal and Aesthetic Growth

Library media specialists have a vested interest in fostering a lifelong
interest in reading. While collecting evidence may seem overwhelming, an
electronic or written exit slip or simple survey might capture vital infor-
mation that can easily be completed by both elementary and secondary
students. The sample in Table 4.3, which was created by Allison Zmuda,

Table 4.3. Exit Slip for Promoting Reading Interests

What motivated Check those that apply: Circle yes or no:
your selection of —.._ 1 was personally interested =~ Have you read a book on this
this book? in the topic or author. subject before?

__.Ineeded a book on the topic YES NO

to complete a task for my class.
Have you read a book by this
author before?

YES NO
Did you preread/survey the
book before you checked it out?
YES NO
What was your Check those that apply: Circle yes or no:
experience reading _._ I found the book very easy Are you glad that you checked
the book? to read. out this book?
# of minutes
spent reading OR __ I found the book somewhat YES NO
# of days spent difficult to read but was able to . . .
reading find out what I was looking for,  Did the reading experience

make you more knowledgeable
___ I found the book somewhat about the subject?
difficult to read but enjoyed the
reading experience after it was YES NO

over.
Would you read another book

on this subject/author again?
YES NO

What recommenda- Check those that apply
tions would you and write a brief statement:

:;zlézrf:s(:ll::;t this ___ I'would highly recommend this book to other students because:

book?

__ I'would recommend this book to other students but would want
to warn them in advance that:

I would not recommend this book to other students because:
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Table 4.7. Issue Organizer

As you perform your research, organize your information by categorizing it
within the sections below. The information will assist you in formulating a per-
sonal position and persuasive argument for your issue. Throughout the process,
be sure to evaluate your resources for validity, currency, accuracy, and bias.

‘Why is it an ethical issue?

involved? [ J

1L

‘What are the current controversies?

‘Who are the major or

Issue
What are the worldwide views on this issue? ‘Who is involved?
‘What are the ‘What are the significant events :
advantages/disadvantages? }J iL and when did they happen? i}
‘What are the future possibilities?

Source: Reprinted by permission from Linworth Publishing Inc., Copyright © 2008 by
Linworth Publishing, Inc. All rights reserved.

Table 4.8. Rubric for Assessing Evidence

Expert Apprentice Novice

The evidence: The evidence: The evidence:

- supports all the _ misses the inclusion of  — does not support almost
major points of the some key supporting all of the major points of
presentation. information. the presentation.

—includes appropriate  — does not always clearly - includes many quotes
and relevant quotes state connection of evi- and excerpts that are
and excerpts. dence to the major not connected to the

— clearly and accu- points. major points.
rately paraphrases ~includes quotes and — inaccurately para-
and summarizes all excerpts that are not phrases or summarizes
points made. always relevant. almost all of the major

— offers fresh or origi-  — does not accurately par- points.
nal perspectives on aphrase or summarize
the points made. some of the points made.

Assessing Collaborative Work Skills

We adapted the following rubric (Table 4.9) from templates provided
in Rubistar (http:/rubistar.4teachers.org/index.php). This instrument can
easily be modified for use in either elementary or secondary schools.
Rubistar is a free tool for instructors to create their own rubrics.
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Steps to Designing Inquiry-based Units

1 this issue of SLMAM, Audrey Okemura provides a step-by-step approach to building inquiry-based
science units (November 2008: 47-51), also applicable across the curriculum. Below are steps, summa-
rized, that will assist library media specialists and content area teachers as they collaborate to take an

active role in promoting and improving learning using an inquiry-based approach.

Collaborative Plannihgfan'd'TeaChing for Inquiry

The teacher and library media specialist will collaborate to: ~ Students will:

»Identify the content and information literacy standards that would serve
as the overarching concepts for the unit of study.

» Answer the questions: What is it that students should be able to demon-
strate by the end of the project? How will it be assessed?

»Identify the skills and knowledge students need in order to achieve
outcomes.

»dentify attributes of inquiry-focused teaching and learning.

»Identify important essential questions.

»Design lessons and activities to stimulate curiosity and invite differenti-
ated paths of investigation. ’

»Design social and interactive opportunities for learning.

»Use feedback from students to improve instruction or assist individuals.

» Adapt instruction, change directions, add, or subtract as needed.

»Reflect as partners on the progress and success of the unit.

The teacher and library media specialist will (for students):
» Ensure that students have a clear understanding of the learning targets
(e.g., outline expectations and the timeline of the unit, share project

rubric, etc.)

»Provide needed background information (e.g., print, online, video, DVD).

» Demonstrate flexibility to change plans and adjust instruction based on
students’ needs.

»Inform and guide development of essential questions as needed.

» Teach students how to access and evaluate a variety of information
sources.

»Relinquish control of the learning when appropriate.

»Recognize students’ need for guidance and provide assistance.

»Allow for greater student choice and voice in progressive steps.

»Use assessments throughout the unit and provide timely interventions.

»Assist students in achieving their learner expectations.

»Connect what they
are learning in
the classroom
to their personal
lives and/or to
the world around
them.

»Be actively
engaged in
question making,
problem solving,
and learning.

»Make choices in
what they study/
research.

»Generate and
answer essential
questions.

»Work in teams and
exchange peer
feedback.

»Undertake
reflection on
the process and
learning (e.g.,
journal writing).

»Have an
understanding of
how to improve
performance.

2

All rights reserved. Permission granted to reproduce for nonprofit educational purposes. http://www schoollibrarymedia.com

School Library Media Activities Monthly/Volume XXV, Number 3/November 2008




often lament the cursory
fialogne dicir ﬁ;zmimm
fing 1o imf v disc

enam, I @m%m% iy have no
tronble reconating where Clandia and
- Jamie went o explaining how diey b
atred their advontires bt ask them
cate a seenatio for a con@mpo-

3 nture o 1o evaluate Claudia’s
reasons for wanting to ran as |
you will probably be greeted with
silence, What's 4 reacher 1o do?

One solution may be to cons
the seatlolded guestioning rechnigues
proposed i Bloonis Ta |
vised in 1956 by a group of educ
ol ;ﬁzm%wﬁwmm headed by Benjamin
Bloom, this classification of o tive
abiliries sugpests thae learting ocours
ina §z§ugmiw of levels~knowles ot
wszs;}u%mmam application, anah
synthesds, xmsj evaluation. The most

- cknowledee ~asks
; *;éi Biceer rhe miost
svaluadion —requires
complex and absoact thoughe, Bloom
believed that students need 1o become
proficient at one level before moving
up to the next. His Hers of useful verbs
and sample quesdons provide a helpful
structure for teachers and discussion

leaders attempting w guide their
students ro higher kovels of aritical
thought,
Below g ﬁ;m&gimg of recent novels
sultab teelementary of
] s thar can be used
to eenerate in-depth lirerary dise
sions to help build students” critical
thinking skills, Discossion questions
begin at Bloom's lowest lovel and move
up in i‘(m”ipiw;iw Note that each ane
notation includes a Stgg ed excerpt
it time does nos penit reading the

Y o
entiee book,

Life-Uhanging Cholcas

Breafoset by Paul Flebschman tells the
story of 17-vear-old 1el, whe, fed up
with e i foster bomes, im aks o
of her old wordd, only 1o ind herself

| deepen literary discussions |

stuck in a Los Angeles freeway traflic
jam, Recounted in &]tt:z;mfmg volces
by Del’s present self and her future,
25 vear-old self, “Elena,” performing
a one-woman play about being stuck
in wrafhic, Pleischman’s story is full of
tnsight, poignancy, and humos

Sugpested Excerpt

Share Flenas monologue on p.33-38.
Flena describes the inhabitants of a
nearby car, also stopped in the vafhe
nm. The didver, a young father named
B;i% Florbeck, has his 11-month-old
daughter Brttany in tow, Although he
tries 1o amsmph@:%l some wotk while
they are stopped, he finds that the
demands of fatherhood get in the way.

Discussion Questions
«  List the chings Mes. Horbeck




does o make things easier for her
hushand in her absence,

= Ixplain what Brittany does once
the car stops o1 the freeway.
Diescribe ber father’s response.

+ - Daes this scene on the freeway
seem realistic? Explain why or
why not.

*  Compare and conrast the
parenting styles of Mr. and Mrs.
Horbeck. Whae is most impor
tard 1o cach of them?

= Predict what vou dhink will hap-
pen in the hours following this
siene white Mr Horbeol and his
davghter are still sruck in oaffic,

¢ Decide whether or not you think
Me Hortheok will be a better
father atrer this neident. Defend
VOUT views,

Survival Story

Io Prie Musons Camed Rider, Adam,
an Australian boy living o the e
tional Middle ?ﬁmtuzz city of Abudat,
leaves the convoy escorting him out
of 4 war vone and ends up lost in the
desert, There he meets Bangladeshi
refugee Walid, an abused camel boy
who has escaped from his cap

tors. Neither boy speaks the other’s
language, nor do they particularly
appreciate the other's cultare, but
they must learn to work together in
oiddet 1o svive,

Sugpested Exverpt

Shage chapters 8 and 9 (p.59 720
I these chapters the two bovs meet
oy the Best dime. Fach mistruses the
othet and neither eally understands
the others culrure,

Discussion Duestions

e List the tools that Adam bas
with him to help him survive in
the desert,

* - Adam makes certain assump-
tions abowur Watd based on his
LYW {«iiii,iiﬁii i.’.&;?(’fl kiii&& a5 an
Australian living in the Middle
East. Explain what he thinks
abuors Walid,

= Based en the informaion in dhe

H# ek

story, describe the desert whese
the boys are lost,

s Compure and contrast what you

" know abour Adam and Walid,
Are there any ways that thev aice
the same?

= These bovs come from very
different backgrounds and
culiures and have no common
language. Can vou devise o way
i which they might commu-
nicate more effectively? Do you
think they will ever reach any
kind of understanding of each
othet?

s Up unedl this poine in e
story, Adam has lived a lile very
isolaed fram the natives of this
Middle Eastern wmm} Do you
think it’s okay that Adam and
his family live separately from
the vative population? Or should
they have tried 1o learn the lan-
guage and adopt the customs of
this counury? Jusufy your polng
of view,

Interpenerational Friendship

Toby meers Pearl; an eldedy poer, and
her gzmzii cow, Blossom, &m‘ma@ astiny
mer in the country in Valerle Hobby'
Diefiance. Toby and Peard share poetry;
friendship, and life philosophies, even
as Toby hides the recurrence of his
cancer, fearing the painful treaumens
he knows will follow.

Supgestad Excerpt

Share chaprers 1012 {(p.68- 84).

In these chapress, Toby’s cancer
recusrence comes to lighe, first for

his parents and later for Pearl. His
parents are shocked and saddened but
immediately begin making plans for
his ueatment; only Peard s willing w0
Hstes 1o whar iw?w waries for §;mm self

Discussion Questions

+  How dao Toby's parens learm of
biis cancer recurience? Whar is
thelr reaction?

s BExplain why Toby thinks of his
parents ag ;&iius, Why does
he think they will be angry with

him? How does he feel when he
finally tells his mother that he
does not plan w undergo mose
i el

s Pearl makes a point of not tell-
ing Toby whar 1o do about his
aess, From the nfomtion
given in the stoty, how do you
think she feels «zimm this nows?
har do vou think Bead weuld
want ii}i‘ag to do?

¢ Pearl asks Toby to read Dylan
Thomas poem, "Do Not Go
Gentle o That Good Nighe”
Read and analyze this poem.
What is Thomas uving to
say? How does it relate o this
storv?

= Pretend that you are g young
person with cancer, Ji §ag’§:>§wa
triend Susan (Popeye) in this
storv. Compase a letter or eonail
to Toby reacting to his news and
offering advice.

«  Judge whether Taby has the vight
10 rehuse cancer veatment.

SmalbTown Lile

Although media atention might sug-
pest otherwise, there is rouch more

to Susan Pacron’s Newbery Medal
winning novel, 7he ;;Wew Power af
Lucky, than one word, T yearold
Lucky lives in Mard Pan, € alifornia
{(population 43), where she worries
that her guardian, Brigiie, will decide
to retn to France, Lucky’s seirch for
a higher power (o ar the very leass,
ane adulr she aan counr ond nkes b
out inte the desent iizii’mg a raging
windstorm; as 4 tesule of her jonney,
shie comis o erms with ber mothers
death and foally dnderstands that
Brigiue loves her.

Suggested Excerpt

Read chaprer 4, dded "Grafiui”
(p.17:-25). This chaprer introduces
Lucky’s best friend Lincoln, knot-
der exvrpordinaire. The two hike out
along 2 highway o a sign that annoys
Lincoln: "Slow Children ar Plan”
Using Lucky's permanent marker,
Lincoln inserts a colon after the word

¢ sl orpsbooklnks
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Science in the Library: Outrageous Collaborative Ideas

By Laurie Thelen

Science in the library media center? Are you
kidding? Obviously, the library media center
cannot be turned into a science laboratory, but
library media specialists can demonstrate quite
a few science truths with some creative, even

“outrageous” twists.

Certainly there are science books and materials
on the library media center shelves, but let’s

go beyond just books. Science in the library
media center is not about redundancy, it’s about
enhancing science learning objectives. Look at the
state’s science curriculum, meet with the teachers,
and ask what science concepts they focus on

in each term. Then, plan extension activities in
pattnership with the classroom teacher. This
article spotlights ideas on how library media
specialists can easily bring science activities to the
library media center and the learning community.

SCIENCE-TELLING

Content Standard A - K-4 5-8

Bring a new twist to storytelling and try science-
telling, which blends a story with scientific
objectives and concepts. Below is one story to use.
Other science stories are available in the book, /5
Outrageous Ways Librarians Can Impact Student
Achievement in Grade K-8.

Story: The Dragon Is Coming to Town

(In preparation for the story, cover a table and the
floor with shower curtains or cut trash bags. Place

a bowl on the table.)

The townspeople of Quietville are friendly folk,
but value quietness as a great virtue. In fact,
everyone whispers all of the time, They greet
one another quietly. (Use a whisper voice while
raising a hand in a wave.)

“Hey there, neighbor!”
The traffic police must never yell.
“Stop! Go!” (using a whisper voice).
Quietville’s favorite sport is horseracing. However,

since the horses must also make no noise, their
hoofs are covered with slippers. (Place house

20
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slippers on feet and pretend to run.) No snoring
is allowed in Quietville. (Snote very quietly.) One
market day, as the townspeople were buying their
food for the week, they heard a very loud roar
overhead. Started, the townsfolk looked up and

saw a ferocious, fire-breathing dragon.

“I give you two hours to give me all your

give y ¥
possessions or I will burn this town and
everything in it,” screamed the dragon.

With that announcement, the dragon turned heel
and went up the hill surrounding the town and
glared at the townspeople. No one had ever heard
anyone or anything speak so loudly, so you can
understand their fright. The mayor of Quietville

gathered all of the townspeople into the City Hall.

“We must do something quickly!” he said in a
strained, yet quiet yell.

“Let’s find our own dragon and fight fire with
fire,” whispered 2 man.

“They are very noisy and it would be improper

for us to use such a creature,” voiced the mayor.

All of the townspeople thought and thought.

“T know how to make a quiet, but scary giant,”
whispered a small child.

“What? You know how to do this? Come
forward, young one,” said the mayor. Little
Theodora quietly stepped forward.

“How do you propose to make a quiet giant?”
asked the mayor.

“All T need is some dish detergent, glycerin,
gent, gly
water, and coffee stirrers,” said Theodora.

The townsfolk quickly gathered all of the supplies
and hurried back to City Hall. (At this point,
choose a gitl volunteer) Theodora mixed the dish
detergent, glycerin, and water in a bowl. (Help
the student mix the items in the bowl.)

“I do need others to help,” said Theodora.

(The girl volunteer chooses two more students.
Pour a small amount of the bubble solution onto
the table and ask the students to blow with coffee
stirrers until the table is covered. Students can
blow atms, a head by placing the coffee stirrer
into the solution and blow while moving away

from the solution.)

‘When the bubble giant was finished, the

rownspeople were astonished.

It was quite huge and scary,
they thought. At that

moment the dragon
teturned to claim
the fortune from
the toWnspeople‘.
When he saw the
huge bubble giant and
his reflection in each
bubble, he gasped
in fear and ran far
away. He has not

been seen or heard

from again, which
il T &
:;;};iippy Figure 1 Bubble Giant
Supplies:

* Shower curtains or trash bags cut with
scissors to lay flat

*Tape (to tape trash bags together)

* Y cup dish detergent

* 4 Tablespoons vegetable glycerin

* Long coffee stirrers

* Table * 2 cups water * Small, deep bowl
Directions:

& Cover the table and floor with old shower
curtains or cut and taped trash bags. Place a
small bowl on the table. Choose a volunteer
to help mix the glycerin, dish detergent, and
water in the bowl. Check the story for the

appropriate time.

@ After mixing, ask the student volunteer to
choose three more students. Caution the
students not to swallow the bubble solution.
Using the coffee stirrers with the students,
begin to blow bubbles. k

9 Questions to ask:

* If T used only water, would I get bubbles
that last?
(Answer: The bubbles will not last due to water’s
surface tension. Water molecules join together
and provide no space for air between them.)
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